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Purpose & Scope 
 

The purpose of these data summaries is to help inform participants in the strategic 

planning workshop of the feedback gathered from across campus about MTSU’s 

current general education program, about whether that program should change, and 

about how it should change.  

This report contains summaries of the information gathered. The information is organized 

by theme and by origin of feedback. Faculty, staff, and administrative feedback was 

gathered via thirteen focus groups held over February and March of 2019. Focus groups 

considered the following question: What should a university student know, be able to 

do, and have experienced upon completion of the general education core?  

Faculty facilitators collected feedback from focus group participants using eight 

categories of analysis, all of which were intended to reveal MTSU’s institutional values 

from the perspective of participants. Reports on faculty, staff, and administrator views 

are divided into the aforementioned eight categories. The first five encompass the 

elements essential to a university education, including: Knowledge, Skills/Abilities, 

Experiences, Technologies, and each group’s “Top Five” from each of these categories. 

The second four consider how these educational goals might be achieved, including: 

Delivery Methods, Integration & Coordination, and Modifications.  

Summaries of student feedback come from an anonymous Qualtrics survey open to all 

MTSU students between March 18th and April 15th. The survey included 24 questions, 

including open-ended, Likert scale, and yes/no questions. Students were not required to 

answer any open-ended questions, but answers were “requested.” 

We used AntConc, a “freeware corpus analysis toolkit for concordancing and text 

analysis” for our initial analysis of the data.1 

  

                                                 
1 See http://www.laurenceanthony.net/software/antconc/ <last accessed April 18, 2019>. 

http://www.laurenceanthony.net/software/antconc/
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Part 1: Faculty, Staff, & Administrator Data 

Top Five 
 

After assembling lists of essential knowledge, skills/abilities, experiences, and 

technologies, focus group participants collectively decided on the top five most 

essential things a college student should know, be able to do, and have experienced 

upon completion of the general education core. The following items were the most 

frequently mentioned in the focus groups.  

 Critical Thinking: This appeared in the Top Five lists for nearly every focus 

group, though the context varied. Some groups linked critical thinking with 

logic, reading, writing and argumentation, in creative expression, and in 

scientific thought.  

 Communication: This appeared in the Top Five list of every single focus group 

in various capacities. Groups stressed oral, written, interpersonal, c ivic, one-

on-one, and professional communication as being essential for college 

learning. Groups often discussed writing and/or speaking skills and 

experiences in association with communication.  

 Literacy: More so than other Top Five items, literacy was used by participants 

in a wide-ranging way to describe inter- and cross-disciplinary skills and 

learning experiences. For instance, groups referenced source literacy, 

information literacy, technological literacy, media literacy, quantitative 

literacy, and general reading and comprehension skills.  

 Cultural & Global Awareness: Many focus groups referenced a desire for 

students to have cross-cultural experiences, to build awareness of cultural 

difference and similarity, to expand their awareness of cultures and 

viewpoints unlike their own, and to better comprehend diversity and differing 

values and value systems.  

 Research, Writing, & Formulating an Argument: Participants frequently 

mentioned that students should gain skills and experience with various types of 

research (primary, secondary, scientific, quantitative, etc.), be able to write 

effectively, and formulate an argument based on their research.  

 Technology: Participants wanted students to attain technology literacy as 

well as basic skills with computers, applications, and software.  

 Values: Faculty, staff, and administrators often agreed that general 

education was a learning experience in terms of values, ethics, and 

citizenship, as well as a place for students to examine their own cultural 

values and those of people different from them. 

 Knowledge: Many focus groups expressed a desire for students to be 

exposed to traditional disciplinary knowledge in the sciences, social sciences, 

and liberal arts.  
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Figure 1: This figure summarizes the top three comments across all focus groups.    

Graphic by Katherine Brackett
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Knowledge 
 

Participants were asked what knowledge students should have upon completing the 

general education curriculum. As a result, the word “knowledge” appeared more than 

any other term. It was most frequently used in one of four contexts:    

 Understanding: Participants wanted students to understand connections 

(among themselves and others, among their courses and experiences, etc.), 

cultural understanding, to understand the foundations of various disciplines 

(i.e. math, science, literature), and to understand similarity and difference 

among values and perspectives. 

 History: Many groups proposed that students should have a basic understanding 

of global and/or American history, particularly as it related to civics (i.e. how the 

American political system functions) and cultural awareness. 

 World/Global Connections: Context for this varied, but some examples are 

understanding one’s place in the world, comprehending worldviews and 

perspectives, and ways of viewing the world.  

 Ethics: Some participants felt students should gain a working knowledge of 

ethics—including their own—and why they matter in terms of knowledge and 

civic responsibility.  

 

Skills & Abilities 
 

Again, the words “skills” and “ability” were the most frequently used terms, but three 

themes emerged most prominently.  

 Critical Thinking: Critical and logical reading, writing, and thinking were all 

popular skills considered by focus groups. In fact, critical thinking appeared 

in some capacity in every focus group. 

 Writing & Communication: Participants stressed oral, written, and interpersonal 

communication as well as logical and well-reasoned argumentative writing. 

Some participants simply wanted to ensure basic writing skills for every discipline.  

 Information Literacy: Many participants wanted students to gain experience in 

information literacy. More specifically, they want them to be able to distinguish 

credible sources from unreliable ones, to evaluate information and consider how 

it’s presented, and to interpret information even on a large scale.  
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Experiences 
 

Almost universally, the focus groups interpreted experiences in terms of skills rather than 

in terms of educational experiences, such as experiential learning, internships, or study 

abroad. Instead, for the “experiences” category, participants reiterated many of the 

stated skills and abilities listed above. The feedback for this category tended to cluster 

around particular buzzwords such as “thinking” or “skills,” and the feedback 

was less easily grouped by coherent themes or categories.   

 Various Forms of Thinking: Participants stressed the value of experiencing 

critical, logical, and/or design thinking for undergraduate students.  

 Skills: This was the most generic frequently-used word. Participants referred to 

basic skills in a host of disciplines (i.e. math, English, science, etc.), but also 

wanted to ensure transferable skills for general education students as well as 

more specific items such as analytical research.  

 Writing, Research, & Information Literacy: In this category, writing appeared 

prior to communication and its various forms, indicating that participants felt 

experience in writing specifically was valuable for general education. Though 

not occurring as frequently as “writing,” “research” also seemed important to 

participants and the two terms were often mentioned together. Additionally, 

information literacy proved important to the groups. Other literacies mentioned 

in this category were quantitative, computer, media, and financial literacy.  

 Also mentioned frequently: communication, problem solving, reading and 

reading comprehension, and empathy. 

 

Technologies 
 

“Technologies” seemed a vague category for some focus groups, but many ultimately 

interpreted the category literally. There was far less feedback in this category in general 

across the focus groups.  

 Technology literacy: Most groups wanted computer and basic technology 

literacy, including but not limited to common software (such as Microsoft 

Office) and how to use technology other than social media and application 

platforms that students are already fluent in upon arrival to college. 

Additionally, some participants wanted basic knowledge of coding, 

information security, and database research skills to be a part of general 

education.  
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Figure 2: This figure represents summaries of the top three comments for each category for how to 

implement the ideal general education curriculum. Graphic by Katherine Brackett. 
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Delivery Methods 
 

Reponses for best practices for achieving learning goals were varied, detailed, and 

very rich in terms of possibilities for the future.  

 Learning: Not surprisingly, “learning” was the most frequent buzzword with 

regard to delivery methods. Participants usually referenced particular 

teaching methods, such as problem-based learning, learning communities, 

experiential learning, active learning, and service learning.  

 Writing in All Courses: Participants wanted writing skills and experiences in all 

general education courses, and wanted writing to be more 

interdisciplinary/across the curriculum. Additionally, some participants 

encouraged writing-intensive designated courses, again, across disciplines.  

 Interdisciplinary Work & Experiences: Most groups stressed a desire for 

integrated, interdisciplinary teaching and assignments for general education. 

Many groups suggested co-teaching or team-teaching specifically to achieve 

those goals.  

 “Not”: Some groups described pitfalls, or things they did NOT want, to get a 

better understanding of what they wanted. For instance, they wanted general 

education courses spread across four years, not siloed in two years; they wanted 

a focus on learning outcomes, not content; and wanted students to view gen ed 

not as something to “get out of the way,” but as a valuable learning- and skill-

building experience.  

 Study Abroad/Away: Many groups had strong feelings in support of study 

abroad or study away programs. Some groups also expressed a desire to make 

study abroad more accessible and affordable for all students.  

 Online: Many participants recognized the imperative to make online offerings 

more wide-ranging and effective.  
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Integration/Coordination 
 

This category challenged participants to think holistically about how to make these 

changes work across campus and about opportunities to coordinate across the 

curriculum.  

 Shape of Courses: All groups addressed coordinating how courses function. 

For instance, offering paired courses, interdisciplinary courses, themed 

courses, and co-taught or team-taught courses, allowing for flexibility for 

students and faculty.  

 Support for Faculty: Participants wanted more interdisciplinary and cooperative 

teaching, more faculty lines (and smaller classes), more training to help faculty 

better integrate best practices into their courses, and more resources for faculty 

who teach general education (and some wanted ALL faculty to teach gen ed). 

In other words, they wanted better resources and more value placed on general 

education instruction, thereby giving gen ed more prestige.  

 Relevant & Connected Curriculum: Most participants wanted curriculum that 

was relevant to student majors and career goals, connected to disciplines 

and across disciplines through learning outcomes, research, and real-world 

application.  

 Interdisciplinary Experiences & Teaching: Most groups wanted interdisciplinary 

assignments and experiences for students and stressed the value of 

interdisciplinary teaching (co-teaching, team teaching, etc.).  
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Modifications 
 

Focus group participants were advised to think about what the current program could 

be for most of the categories listed above. The final question, however, related to 

modifications to the current program to achieve the earlier-established learning goals. 

Feedback in this category was the most varied, making summary difficult. 

 Change Shape of Courses: Participants wanted flexibility in course options 

and pathways for students and faculty.  

 Buy In from Faculty, Students, & Administrators: Most stressed that to truly 

change the general education program, many stakeholders would have to 

change their thinking on general education as something to “get out of the 

way” to something worth valuing, investing time in, and teaching thoughtfully 

and meaningfully. This feedback touched on the roles of every stakeholder, from 

advising, to student experience, to faculty viewpoint, to administrator hiring 

practices and priorities (i.e.: not relying on contingent faculty to teach the 

majority of general education).  

 Connected, Interdisciplinary, Linked Curriculum: As was clear in other 

categories, participants placed high value on offering interdisciplinary courses, 

assignments, and teaching.  

 Faculty Support & Development: In order to guarantee interdisciplinary and 

high-impact teaching, most groups stressed the need for more faculty support 

and development. For instance, they wanted all faculty to teach general 

education and to have training and support (professional and financial) for 

incorporating high-impact practices into their courses. Groups wanted more 

flexible workloads that would allow for team-teaching and recognize excellence 

in general education. Finally, they wanted more tenure-track faculty lines and 

more support for contingent faculty.  

 History: Some groups voiced a desire to see the history requirement mandated 

by Tennessee state law be more flexible. Namely, they wanted more courses to 

count as credit toward the requirement, or at least for more wide-ranging history 

courses to be accepted (i.e. World History, etc.).  
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Figure 3:   This word cloud depicts the recurrence of particular words from every faculty focus group taken 

from notecards where all participants recorded their thoughts on the basic guiding question and the 

methods for how to achieve those goals.  

 

Figure 4: Focus group participants completed an exit survey and had clear thoughts on redesign.  
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Part 2: Student Survey Data 
 

Dr. Susan Myers-Shirk, Dr. Katherine Brackett, and members of the General Education 

Redesign Faculty Learning Communities collaborated on creating a survey for MTSU 

students. A 24-question survey was designed using a similar study conducted at the 

University of Oklahoma as a model with adjustments made to account for MTSU’s 

unique institutional qualities.2 The survey was distributed through advisors, faculty, and 

individual professors, through Pipeline, through the Student Government Association, 

and various student organizations to ensure that it was adequately circulated and that 

all students had a chance to complete the survey if they wished to do so. The survey 

remained open for approximately one month and students were notified through 

various avenues. Ultimately, 1,273 students completed the survey.  

Nearly 70% of those students felt that MTSU’s general education program could be 

improved and a startling 85% of respondents expressed a desire to take more classes 

related to their major than the same number of courses in general education.3 Students 

expressed strong opinions about what general education is and what it’s meant to 

accomplish, and about how it has helped them and/or could be improved. 

Additionally, they had valuable (and some less-than-constructive) thoughts for how to 

move the curriculum forward and best serve students.  

In the next section, we will offer a summary of the survey’s findings, offering illustrations 

of questions completed on a Likert scale, and offering highlights of the survey’s more 

qualitative questions.  

  

                                                 
2 See Thompson et. al, “Student Perceptions of General Education Requirements at a Large 

Public University: No Surprises?,” The Journal of General Education, Vol. 64, No. 4 (2015): 278-293.  
3 Students were asked “Do you think the General Education program at MTSU could be 

improved? 38.18% of respondents answered “Definitely yes,” and 30.64% of respondents 

answered “Probably yes.” 
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Multiple Answer, Yes/No & Likert Scale Questions 
 

Data collected from questions asked on a five-point Likert scale, multiple answer, and 

yes/no formats is easily summarized by graphics. These questions will be represented 

visually below, and more qualitative or long-hand answers will be addressed separately.  

 

 

 

Q1: Where did you learn about MTSU’s General Education 

requirements? (You may choose more than one answer) 

 

Figure 5: There were 1,659 total answers for this question 
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Q2: How did you choose which General Education courses to take 

at MTSU? (You may choose more than one answer)  

 

 

 

 

 

 

 

 

 

 
 

Figure 6 

 

Q3: I have already taken one or more General Education courses 

at a college other than MTSU. 

 

 

 

 

 

 

 

 
 

Figure 7 
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Q4: I plan to take some General Education courses at a college or 

university other than MTSU.  
 

Figure 8 

 

 

Q5: I have selected a major.  

Figure 9 
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Q9: Do you think the General Education program at MTSU could 

be improved?  
 

Figure 10 

 

 

Figure 11  
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Q12: The main purpose of General Education courses is to help 

students become more well-rounded individuals and responsible 

citizens.  
 

Figure 12 

 

Q13: General Education course instructors challenge students think 

about how General Education courses are relevant to students’ 

majors and/or future careers. 

 

Figure 13 



19 

 

Q14: If General Education courses were not required for degree 

completion, I would probably not enroll in these courses.  
 

 

 
 

 

 

 

 

 

 

 
Figure 14 

 

Q15: General Education courses are easier than courses required 

for my major.  
 

 

Figure 15 



20 

 

Q16: General Education courses have helped me or will help me 

choose a major.  

 

 

 

 

 

 

 

 

 

Figure 16 

 

Q17: I would prefer to take additional courses related to my major 

instead of taking an equivalent number of General Education 

courses.  

 

 

 

 

 

 

 

 

 

 

 

 

Figure 17 
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Q18: Things I learned in General Education courses have aided 

me in other courses.  

Figure 18 

 

 

Q19: General Education provides skills that will help me get a job.  

Figure 19 
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Q24: What is your current GPA? 

The average GPA for students who completed the survey was a 3.41. The highest 

GPA was a 4.0 and the lowest was a 1.34. Some students chose not to complete this 

section or wrote a non-numeric answer, but 1,233 students did complete the 

section.  

 

 

Q25: What is your current classification? 

 

 

 

 

 

 

 

 

 
 

Figure 20 
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Qualitative Questions 
 

Q7: How would you describe MTSU General Education curriculum 

to a friend or family member who does not attend the university? 
 

Students responded to this question in a variety of ways, including offering a basic 

description, such as “The General Education curriculum is pretty similar to most other 

schools.” Some students had favorable comments on the general education program, 

such as, “they are classes that help prepare me for the real world even though they are 

not related to my major.” Many had positive experiences with general education 

professors, who they felt “cared about students” and were “knowledgeable” and “very 

helpful.” One student wrote, “Most of my experience with MTSU's General Education 

has been mostly very encouraging and insightful. It has helped me widen my 

perspective on education. I now feel more prepared as I move towards starting my 

career.” 

 

However, many students expressed frustration and even significant doubt about what 

general education was and what it was designed to do. For instance, well over 100 

students described general education courses as a “waste of time and money.” Many 

students described general education as “high school again.” Some students 

expressed discontent with general education professors. Perhaps most disturbingly, 

some students assumed general education courses were a way for the university to 

“make money” or to “fill seats.”  
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Q8: How have you benefited from General Education courses? 

Not surprisingly, students had strong opinions about how general education courses fit 

into their broader college experience, and again, responses were very positive, very 

negative, and in the middle. From very basic positive gains (like, “I learned things I did 

not previously know”), to specific gains (such as “brought new insight,” and “better 

communication and time management skills”), many respondents found at least a 

glimmer of positivity in their assessment of general education’s benefits for them. The 

word “helped” appeared 230 times in the data, making it one of the most frequently-

used words, indicating that students saw some basic benefits of general education.4  

Other students felt that they hadn’t benefitted from general education at all. For 

instance, one student simply responded, “I haven’t [benefitted],” while another 

answered, with humor, that general education “helps with some trivia questions.” Jokes 

aside, on the whole, comments in this section were productive and as stated above, 

most students found something positive about their experiences in general education, 

even if it was something as simple as “adjusted to college” or “made friends.” In 

particular, students commented on the value of meeting students outside of their 

majors.  

Interestingly, a number of students commented that general education courses either 

helped them “choose my major” or helped build skills or “set the groundwork” for 

requirements related to their majors, such as time management, writing skills, and 

“prioritizing skills.” 

 

 

 

 

 

 

 

 

 

                                                 
4 For reference, “helped” was the 15th most frequent word. By comparison, the words “general” 

and “education” appeared as the 17th and 19th most frequent words.  
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Question 10: How could general education at 

MTSU be improved? 

Although one student’s reply was simply, “get rid of it,” many 

MTSU students offered thoughtful and specific feedback on 

how general education could be improved at MTSU. To 

reiterate the findings of the Likert scale question, nearly 70% 

of student respondents felt that general education could 

“definitely” or “probably” be improved.5 And while some 

suggestions aren’t currently feasible due to SACSCOC or 

Tennessee state law (ie: eliminating general education 

altogether, lowering it significantly, or counting high school 

classes), some of their thoughts could be incorporated into a 

new curriculum.  

The word “major” appeared more than 300 times in student answers to this question. 

Overwhelmingly, students wanted general education courses that connected to or 

better aligned with their major or their future careers. In other words, students wanted 

more flexibility and meaningful connections between courses completed for general 

education and for major coursework. For instance, one student suggested “providing 

gen ed courses with specific relevance to colleges or majors.” They described a 

Business major taking an English course “more relevant to professional, business, and 

logical-argument writing.” 

Many students expressed a desire for practical courses or content focused on life skills. 

Things like understanding taxes, budgeting and personal finances, time management, 

and even cooking came up in student answers.  

Finally, students had mixed feelings about the professors teaching general education 

courses. Some mentioned professors who didn’t seem to care and/or lacked passion for 

their subjects. Others mentioned issues with political or viewpoint biases. For instance, 

one respondent wrote: “MTSU professors are very vocal about sharing their opinion and 

teaching things that only fit their view.”  Other students took exception to their 

professors bragging about their classes being a “weed out” course. One student 

confessed: “A lot of my professors refer to Gen Ed as ‘weeder’ classes that weed out 

the weak people. They often brag about how people fail their classes and I believe 

they shouldn’t be used for this. They should help people grow and gain more general 

knowledge.” Another simply stated: “A student at MTSU should never hear their 

professor say, ‘Very few people pass my class.’” 

 

                                                 
5 Please refer to the graphic for Question 9: Do you think the General Education program at 

MTSU could be improved?, Page 17.  
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Question 11: What is General Education & what can it do for 

students? 

This question relates to Questions 7 & 8 (see above), but gets more at student 

perceptions of what general education is and what it should or could be holistically 

rather than asking them for a basic definition of general education at MTSU. Most 

answers offered basic descriptions of courses included in general education and a 

significant number of students described general education with connection to words 

such as “gives,” “offers,” or “help(s).” Many students defined general education as 

something that can help students “choose a major,” or help “create a more well-

rounded worldview.” Phrases such as “well rounded,” “diverse,” and “broad” came up 

frequently in describing exposure to various disciplines and ideas.  

Still, some answers offered critiques of general education as currently conducted and in 

theory. One student called general education an “outdated requirement of liberal arts 

programs” and several described it as a “continuation of high school.” Another 

quipped, “The same answer as War. What is it good for?”  

In general, the findings here reflect those from across the survey. Students want a 

general education curriculum that is purposeful, integrated, related more to their major 

and/or career path, with connections that are explained and clearly laid out across all 

parts of the course (course design, teaching, assignments, etc.).  
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Appendix A: Current General Education Requirements6 

 



28 

 

 

                                                 
6 See https://www.mtsu.edu/gen_ed/docs/General_Education_Learning_Outcomes_for_website.pdf for 

the current general education learning outcomes.  

https://www.mtsu.edu/gen_ed/docs/General_Education_Learning_Outcomes_for_website.pdf
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Appendix B: AAC&U LEAP Learning Outcomes 
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Appendix C: High-Impact Teaching Practices  
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Appendix D: Tennessee General Education Requirements 
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Appendix E: SACSCOC Principles of Accreditation 
 

Southern Association of Colleges and Schools Commission on Colleges. Principles of 

Accreditation: Foundations of Quality Enhancement. 6th ed. Adopted by the College Delegate 

Assembly: December 2017. Accessed April 22, 2019. 

http://www.sacscoc.org/pdf/2018PrinciplesOfAcreditation.pdf  

 

Section 8: Student Achievement  
 

Student learning and student success are at the core of the mission of all 

institutions of higher learning. Effective institutions focus on the design and 

improvement of educational experiences to enhance student learning and 

support student learning outcomes for its educational programs. To meet the 

goals of educational programs, an institution provides appropriate academic 

and student services to support student success. 

  

1. The institution identifies, evaluates, and publishes goals and outcomes for 

student achievement appropriate to the institution’s mission, the nature of the 

students it serves, and the kinds of programs offered. The institution uses multiple 

measures to document student success.  

(Student achievement) [CR] 

 

2. The institution identifies expected outcomes, assesses the extent to which it 

achieves these outcomes, and provides evidence of seeking improvement 

based on analysis of the results in the areas below:  

 

a. student learning outcomes for each of its educational programs.  

(Student outcomes: educational programs)  

 

b. student learning outcomes for collegiate-level general education 

competencies of its undergraduate degree programs.  

(Student outcomes: general education)  

 

c. academic and student services that support student success.  

(Student outcomes: academic and student services) 
 
 

Section 9: Educational Program Structure and Content  
 

Collegiate-level educational programs emphasize both breadth and depth of 

student learning. The structure and content of a program challenges students to 

integrate knowledge and develop skills of analysis and inquiry.  

 

http://www.sacscoc.org/pdf/2018PrinciplesOfAcreditation.pdf
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General education is an integral component of an undergraduate 

degree program through which students encounter the basic content and 

methodology of the principle areas of knowledge. Undergraduate and 

graduate degrees develop advanced expertise in an integrated understanding 

of one or more academic disciplines or concentrations.  

 

The institution is responsible for the delivery of an appropriate portion of 

the academic experiences applicable to the degrees or credentials awarded.  

 

1. Educational programs (a) embody a coherent course of study, (b) are 

compatible with the stated mission and goals of the institution, and (c) are 

based upon fields of study appropriate to higher education.  

(Program content) [CR]  

 

2. The institution offers one or more degree programs based on at least 60 

semester credit hours or the equivalent at the associate level; at least 120 

semester credit hours or the equivalent at the baccalaureate level; or at least 30 

semester credit hours or the equivalent at the post-baccalaureate, graduate, or 

professional level. The institution provides an explanation of equivalencies when 

using units other than semester credit hours. The institution provides an 

appropriate justification for all degree programs and combined degree 

programs that include fewer than the required number of semester credit hours 

or its equivalent unit. (Program Length)  

[CR]  

 

3. The institution requires the successful completion of a general education 

component at the undergraduate level that:  

 

(a) is based on a coherent rationale.  

 

(b) is a substantial component of each undergraduate degree program. For 

degree completion in associate programs, the component constitutes a 

minimum of 15 semester hours or the equivalent; for baccalaureate programs, a 

minimum of 30 semester hours or the equivalent.  

 

(c) ensures breadth of knowledge. These credit hours include at least one 

course from each of the following areas: humanities/fine arts, social/behavioral 

sciences, and natural science/mathematics. These courses do not narrowly 

focus on those skills, techniques, and procedures specific to a particular 

occupation or profession.  

 

(General education requirements) [CR] 
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4. At least 25 percent of the credit hours required for an undergraduate degree 

are earned through instruction offered by the institution awarding the degree.  

(Institutional credits for an undergraduate degree)  

 

5. At least one-third of the credit hours required for a graduate or a post-

baccalaureate professional degree are earned through instruction offered by 

the institution awarding the degree.  

(Institutional credits for a graduate/professional degree)  

 

6. Post-baccalaureate professional degree programs and graduate degree 

programs are progressively more advanced in academic content than 

undergraduate programs, and are structured (a) to include knowledge of the 

literature of the discipline and (b) to ensure engagement in research and/or 

appropriate professional practice and training.  

(Post-baccalaureate rigor and curriculum)  
 

7. The institution publishes requirements for its undergraduate, graduate, and 

post-baccalaureate professional programs, as applicable. The requirements 

conform to commonly accepted standards and practices for degree programs.  

(Program requirements) 
 


