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* Definition of function often used in schools is the RQ1: How do middle school students engage with the vending machine applet? * GeoGebra Book consisting of 8 pages. Each page
Dirichlet-Bourbaki. RQ2: What aspects did middle school students include in their definition of function after engaging with the consists of 2 vending machines.
— A mathematical relationship such that each vending machine applet? » Each vending machine contains four buttons, Red
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1. gunct!ons ar:e a single-valued mapping from the QU * For each type of data, a codebook was developed.
omain to the range. I - All data was coded by three researchers.
2. Functions apply to a wide range of situations. Justification Disagreements were discussed and discrepancies
3. The domgln and range of a function do not Anticipation of Output — 14.6% Predictability of Machine — 35,6 were resolved.
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